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Abstract Keywords

The present study aimed to examine the mediating role of emotion
regulation in the relationship between media literacy and academic
procrastination among high school students in Benjar. Employing a
descriptive—correlational design and structural equation modeling (SEM), a
sample of 300 students was selected through cluster random sampling. Data
were collected using standardized questionnaires on media literacy,
academic emotions, and academic procrastination. The findings revealed
that media literacy has a positive and significant effect on emotion
regulation and directly contributes to reducing academic procrastination.
Moreover, emotion regulation played a meaningful mediating role by
enhancing positive academic emotions and decreasing negative emotions,
thereby influencing the level of students’ procrastination. The proposed
conceptual model demonstrated good fit indices, indicating the adequacy of
the structural relations. Overall, the results highlight the importance of
strengthening students’ media literacy skills and emotional self-regulation
abilities as effective strategies for reducing procrastinatory behaviors and
enhancing academic performance. These findings offer practical
implications for designing educational interventions focused on media-
awareness training and emotional management in school settings.
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Extended Abstract

Introduction: In recent years, the rapid expansion of digital technologies and the increasing dependence
of students on online information sources have highlighted the central role of media literacy in
educational settings. Media literacy, understood as the ability to access, analyze, evaluate, and create
media messages, is increasingly recognized as a crucial competency that shapes students’ academic
behaviors and emotional experiences. As students navigate a complex media environment, their capacity
to critically interpret media content can influence not only their learning strategies but also their
emotional responses to academic tasks. One important psychological factor associated with students’
academic functioning is emotion regulation, which refers to the processes individuals use to manage,
monitor, and modify their emotional states. Effective emotion regulation has been shown to enhance
engagement, promote adaptive learning behaviors, and protect students from maladaptive outcomes such
as anxiety, avoidance, and academic procrastination. Academic procrastination, a pervasive challenge
among high school students, involves the intentional delay of academic responsibilities despite awareness
of the negative consequences. Research suggests that procrastination is closely linked with emotional
processes, including students’ ability to handle stress, frustration, and negative academic emotions.
Therefore, understanding the mechanisms through which media literacy may influence procrastination is
of significant interest for educators and researchers. The integration of media literacy and emotion
regulation within a single explanatory framework offers a promising approach to explaining variations in
students’ academic behavior. Considering the growing digital engagement of adolescents, it becomes
essential to explore whether higher media literacy can support better emotional management and
consequently reduce procrastinatory tendencies. The present study addresses this need by investigating
the mediating role of emotion regulation in the relationship between media literacy and academic
procrastination among high school students, providing new insights for educational planning and
intervention development.

Method: This study employed a descriptive—correlational design using structural equation modeling
(SEM) to examine the mediating role of emotion regulation in the relationship between media literacy and
academic procrastination among high school students. The research population consisted of all students
enrolled in the second cycle of secondary education in the city of Benjar during the academic year 1404-
1405. Using a multistage cluster random sampling method, a sample of 300 students was selected to
ensure adequate representation of the target population. This sample size was also consistent with
recommended guidelines for SEM, which emphasize the need for relatively large samples to achieve
model stability and reliable parameter estimation. Data collection was carried out using three standardized
instruments. Media literacy was measured through the Media Literacy Questionnaire, which assesses
individuals’ capacity for critical analysis and interpretation of media content. Emotion regulation and
academic emotions were evaluated using the Academic Emotions Questionnaire developed by Pekrun et
al. (2002), capturing both positive and negative emotional experiences related to learning activities.
Academic procrastination was assessed through the Solomon and Rothblum (1984) Academic
Procrastination Scale, widely used to identify students’ tendencies to delay academic tasks. All
instruments demonstrated acceptable reliability and construct validity in prior studies and were
administered in accordance with ethical principles, including informed consent and confidentiality
assurances. Following data screening and preliminary analyses, SEM was conducted using LISREL
software to evaluate the proposed structural model. The analysis involved assessing measurement models,
estimating direct and indirect effects, and examining overall model fit through indices such as RMSEA,
CFI, and y*/df. This methodological approach enabled the researchers to test both the strength and
direction of relationships among the variables and to determine whether emotion regulation served as a
significant mediator within the proposed framework.
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Findings: The analysis of the structural equation model revealed several significant relationships among
the main variables, offering a comprehensive understanding of how media literacy influences academic
procrastination through emotion regulation. Preliminary analyses confirmed that all measurement models
demonstrated acceptable reliability and convergent validity, ensuring that the latent constructs were
appropriately represented by their indicators. Results showed that media literacy had a strong and
significant positive effect on emotion regulation (f = 0.53), indicating that students with higher levels of
media literacy were more capable of managing their emotional states in academic contexts. Additionally,
media literacy exerted a direct negative effect on academic procrastination (B = —0.61), suggesting that
greater media literacy capacity is associated with reduced tendencies to delay academic tasks. Emotion
regulation also displayed meaningful associations with academic emotions. Specifically, it was positively
related to positive academic emotions (B = 0.61) and negatively related to negative academic emotions (3
=—0.58). These findings illustrate that students who regulate their emotions effectively are more likely to
experience constructive emotional states and less likely to encounter negative affect during academic
engagement. In turn, positive emotions showed a negative effect on academic procrastination (f = —0.67),
whereas negative emotions exerted a substantial positive effect (§ = 0.81), confirming the central role of
emotional experiences in shaping procrastinatory behavior. The indirect effect of media literacy on
academic procrastination through emotion regulation was statistically significant (indirect effect = 0.17),
supporting the mediating role of emotion regulation within the proposed model. Model fit indices,
including y*df = 1.77, RMSEA = 0.062, and CFI = 0.95, indicated that the structural model provided a
satisfactory representation of the data. Overall, these results highlight the interconnected pathways
through which media literacy and emotional processes collectively influence students’ academic
behaviors.

Discussion and Conclusion: The findings of this study provide meaningful insights into the mechanisms
through which media literacy influences academic procrastination among high school students,
highlighting the central role of emotion regulation as a psychological mediator. The positive association
between media literacy and emotion regulation suggests that students who possess stronger
critical-analysis skills and a deeper understanding of media messages are better equipped to manage their
emotional responses in learning environments. This aligns with previous research indicating that
cognitive competencies can enhance students’ ability to cope with stress, regulate negative emotions, and
maintain motivation during academic tasks. Moreover, the direct effect of media literacy on reducing
procrastination underscores the importance of fostering digital and analytical competencies in an era
where students frequently interact with online content that may distract or emotionally overwhelm them.
The mediating role of emotion regulation further demonstrates that emotional processes are key pathways
linking cognitive skills to academic behavior. Students who regulate their emotions effectively tend to
experience more positive emotions and fewer negative emotions, which in turn protect them from
avoidance-based behaviors such as procrastination. This finding reinforces theoretical perspectives that
conceptualize procrastination not merely as a time-management deficit but as an emotion-regulation
challenge. The strong predictive power of both positive and negative academic emotions in relation to
procrastination also emphasizes the need for interventions that address emotional well-being alongside
cognitive development. Overall, the results highlight the potential value of educational programs that
integrate media literacy training with emotional-skills development. Such interventions may help students
navigate digital environments more effectively, manage academic stress, and reduce procrastinatory
tendencies. While the study offers important contributions, future research should consider more diverse
samples and longitudinal designs to further clarify the causal pathways identified.
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