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The role of social support in the lives of higher education students has been academic enthusiasm
considered. However, the relationship of this factor with academic

enthusiasm has not been examined. The present study aimed to study the social support
relationship between social support and academic enthusiasm of

undergraduate students at Islamic Azad University, Varamin Pishva Branch. undergraduate

This study was conducted with a quantitative approach and a descriptive- students

correlational method. For this purpose, two questionnaires of perceived
social support (Zimet et al.,, 1988) and academic enthusiasm (Fredricks et
al., 2004) were distributed among a sample of 511 undergraduate students
who were selected by simple random method. The research data were
analyzed using Pearson correlation and independent samples t-test. The
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Extended Abstract

Introduction: University students always face challenges during their studies that can disrupt their study
and progress and reduce their enthusiasm for education (Cao et al., 2024). In this turbulent and dynamic
situation, maintaining academic enthusiasm and motivation is not an easy task. In fact, students'
motivation, interest, and enthusiasm are exposed to many threats from various factors and elements and
can be fragile. Therefore, it is necessary to identify and strengthen other forces that can neutralize these
inhibiting factors (Horta & Li, 2023). Also, there are some factors that can support and support students.
The aforementioned factors can help them and maintain their focus and attention on studying and
education. In this way, students will be able to pull themselves out of challenges and obstacles with an
appropriate level of motivation and academic enthusiasm and devote their efforts to studying and learning
(Cui et al., 2024). Among these constructive and helpful factors is social support. Social support can reach
students through various sources. These sources include all individuals and social groups present around
students. For example, family, parents, friends, and the like. Some studies have also been able to show
that the social environment surrounding students and its factors can have significant effects on academic
engagement (Derakhshan et al., 2022), self-efficacy (Szkody et al., 2021), academic success (Béichtold et
al., 2024; Mishra, 2020; Zhang et al., 2024), motivation (Dehghanpouri et al., 2023; Mohagheghi et al.,
2023; Rezai et al., 2019; yarmohammadzadeh & Feizollahi, 2016), academic anxiety (Cao et al., 2021),
and student well-being (Poots & Cassidy, 2020; Qi et al., 2020; Rehman et al., 2020). Previously, the role
of professors has been considered in some studies (Khuram et al., 2023; Safdari & Mobashernia, 2021;
Waight & Giordano, 2018). However, the role of other factors such as family, friends, and the university
of study has not been given much attention and research. Therefore, given the gap in this research field,
the present study seeks to answer the question of what effect the supportive role of social factors has on
the level of academic enthusiasm of students.

Method: To carry out this research, a survey and descriptive type with a quantitative approach and
correlation method was used. The population of the research included all undergraduate students of
Islamic Azad University, Chalous Branch, in the academic year 2023-2024, totaling 3538 people. Using
simple random sampling method, 511 of them were selected to participate in the research and collect data.
The research sample included students from the faculties of medical sciences (112 people), literature and
humanities (185 people), law and political sciences (62 people), accounting and management (98 people),
and technology and engineering (54 people). Before the start of the research, sufficient explanations about
the research objectives, the data collection method and its storage, as well as the confidentiality of the
collected information and the protection of the privacy and personal information of the individuals were
provided to the participating students in writing and clearly, and their consent to participate in the data
collection process was obtained.

Two questionnaires of social support and academic enthusiasm were used to collect data. The Perceived
Social Support Questionnaire (Zimet et al., 1988) is a self-report scale that assesses the perception of
support from three sources: family, friends, and other important sources. In this questionnaire, higher
scores indicate greater social support. This scale consists of 12 items, and participants respond to them on
a 5-point Likert scale from completely disagree to completely agree. Academic enthusiasm was measured
in this study using the Fredricks et al. (2004) questionnaire. This questionnaire contained 15 items that
were categorized into three subscales of behavioral enthusiasm, emotional enthusiasm, and cognitive
enthusiasm. Participants rated their responses on a 5-point scale, from strongly agree to strongly disagree.
The data obtained were analyzed using SPSS 22 software. Pearson correlation test was used to analyze
the data. The results of the analyses are described in the next section.

Findings: Descriptive data of the study are presented in this section. Social support had a higher mean
than academic enthusiasm. In addition, the observed means are also presented by gender. In order to
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select the appropriate statistical analysis method, the normal distribution of the data was examined using
the Kolmogorov-Smirnov test. All the values obtained are higher than 0.05 showing that the assumption
of normal distribution of the data is valid and has not been distorted. After conducting initial
investigations and necessary assumptions, to answer the first research question, the Pearson correlation
test was used to examine the relationship between perceived social support and students' academic
enthusiasm. There is a positive and significant relationship between the two variables mentioned (= 0.49,
p<0.001). Therefore, the increase or decrease in the amount of social support perceived by students is
inversely related to their academic enthusiasm.

To answer the second question, namely the existence of a relationship between social support and
academic enthusiasm by gender, Pearson correlation test was again used. The results indicate that there is
a significant relationship between social support and academic enthusiasm of male students (= 0.41, p=
.022) and female students (r= 0.53, p< 0.001). To answer the third question of this study, namely the
difference between male and female students in the field of social support perception, independent t-test
was used. Before conducting this test, the necessary assumptions were controlled. The result showed that
there is no significant difference between the perception of social support of male students (m= 3.22, SD=
0.52) and female students (m= 3.51, SD=0.77) (t(1,509)= 2.457, p= 0.91).

Discussion and Conclusion: This study was conducted to explore the possible relationship between
perceived social support and academic enthusiasm of undergraduate students at Islamic Azad University,
Chalous Branch. Analysis of the data showed that, first, there is a positive and significant relationship
between the level of perceived social support and academic enthusiasm of students, and second, this
positive relationship is true for both male and female groups. Also, subsequent analyses showed that there
is no difference in the level of perceived social support of male and female students. The meaning of this
finding is that both groups feel that they receive social support at an almost identical level. It can be
suggested that university officials and decision-makers strive to improve the social atmosphere of the
university and create facilities to promote an atmosphere of empathy, friendship, and intimacy between
students and university staff. Also, it is necessary to provide an opportunity for the presence of students'
families. So that students and families can spend time together at the university and, more importantly,
families can be informed about their children's education process in a way that they can provide the
necessary psychological and emotional support and encouragement for their children and other members
in necessary situations. Holding pre-university camps, which has been customary for years, should be
changed from a stereotypical and occasional form to an organized and documented form and pursued
much more seriously. These camps and the like should not only familiarize students with the general
atmosphere of the university in the first days and welcome them, but they should also provide the basis
for people to get to know each other, form different groups based on interests, tendencies and needs, and
expand the scope for receiving social support. The present study also had some limitations. Among them,
the lack of access to different levels of social support for different people. In addition, different types of
social support can be distinguished in terms of their origin. Support from family, friends, classmates, and
university staff can have different weights, importance, or effects, and even this effect can vary depending
on the circumstances and situations of different individuals. Therefore, researchers are advised to pay
attention to these points in future research and explore them further in the form of their research variables.
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