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Abstract

The purpose of the present study was to determine the relationship
between teachers' emotions (pleasure, anxiety and anger) and immunity
with instructional quality (cognitive activation, support for students and
classroom management). The studied sample included 77 teachers and
students according to Morgan's table and using available sampling method.
The data collection tools were instructional quality questionnaire (Buric &
Frenzel, 2021), teacher emotions questionnaire (Frenzel et al., 2016) and
language teacher immunity questionnaire (Hiver, 2017). Multi-level
structural equation modeling was used in data analysis. The findings of the
research indicated that the immunity of the English language teacher and
the quality of teaching are significantly influenced by the emotions of the
teacher. There is a positive relationship between the two constructs of
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teacher's emotions and pleasure and a negative relationship with teacher's
anxiety and anger. In addition, teacher immunity partially mediates the
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Extended Abstract

Introduction: When we talk about teacher emotions, we refer to those cognitive, physiological,
motivational and verbal experiences of teachers that are intricately related to specific events and social
contexts in their profession (Frenzel et al., 2021). Research related to general education shows the
existence of intimate links between teacher emotions and teaching effectiveness, among which we can
include more detailed and deeper teaching (Kunter et al., 2013), better coping strategies (Wang & Hall,
2021), and teaching approach. Adaptation (Chen, 2019a; 2019b) pointed out. In foreign language
education, the study of language teachers' emotions has recently attracted much attention (Goetze, 2023;
Han et al., 2023; Mercer & Kostoulas, 2018). However, despite the growing trend of studying the impact
of teacher emotions on teacher identity and health (Gkonou & Miller, 2021; Zhang et al., 2023a), as well
as its impact on students' motivation, emotions and achievements (Dewaele & Li, 2020; Moskowitz &
Dewaele, 2021), how they affect the effectiveness of education has rarely been considered.

With the flourishing of the positive psychology movement in foreign language education (Dewaele et al.,
2019; Maclntyre et al., 2019), research on the relationships between teacher emotions, psychological
characteristics, teaching behaviors, and students' learning experiences and outcomes is expanding ( Han et
al., 2023; Wang et al., 2021). According to the information obtained from positive psychology researches,
those language teachers who experience positive emotions are prone to create momentary intellectual-
practical tendencies that lead to the improvement of teaching methods and thus increase the quality of
teaching. At the same time, expanded cognitive, psychological and behavioral resources caused by
positive emotions may also increase teachers' immunity. As shown in previous research, active and
productive teacher immunity contributes to the quality of teaching through the modification of teachers'
educational behaviors and overall effectiveness (Hiver, 2017). Based on these theoretical and empirical
premises, the present authors hypothesized that in the context of learning English as a foreign language,
1) teacher emotions may directly affect teachers' immunity and their teaching quality, and 2) teachers'
immunity may be the link between their emotions and quality. be their teaching. The aim of the current
research is to fill the existing gap through the validation of these hypotheses by modeling the complex
relationship between English language teachers' emotions, immunity and their teaching quality.

Method: The data of the present study are from 77 English language teachers (55 women; Mage = 34.26,
SD = 7.76; range = 45-26) and their students (n = 1861; 881 women; Mage = 15.81, 1.13 SD =) which
were selected through convenience sampling were obtained. All of these people were working in public
first secondary schools located in the cities of Mazandaran province. On average, students attended 2
English classes per week (75 minutes each session). The studied teachers had different work backgrounds
(M = 8.35, SD = 5.81) and were teaching with a bachelor's or master's degree in one of the fields of
English literature, English translation, and English language education. By adopting a teacher-centered
approach, the respective teachers sought to cultivate students' core English competencies, namely English
proficiency, cultural awareness, learning ability, and thinking quality.

Emotions of English language teachers were evaluated using the teacher emotion scale (Frenzel et al.,
2016). The immunity of English language teachers was measured using the language teacher immunity
questionnaire created by Hiver (Hiver, 2017). In order to measure three basic aspects of teaching quality,
students were asked to complete the scales used in previous research on teaching quality (Buric &
Frenzel, 2021, 2023; Buric & Kim, 2021). These scales are independent of the domain and were suitable
for the middle school classes of this study. Perceived teacher emotion as a group-level independent
variable, teacher immunity as a group-level mediating variable, and students' aggregated perceptions of
teaching quality as a group-level outcome variable from a multilevel structural equation modeling (ML-
SEM) approach (Marsh et al., 2009) was used.
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Findings: The initial test of the structural model showed a good model fit. Specifically, students of
teachers who had more positive emotional experiences tended to rate their teacher's teaching quality
higher (B = 0.174, p < 0.01), while teachers' negative emotions influenced students' perception of teaching
quality. had a negative effect (B = 0.19, p < 0.50 and § = 0.279, p < 0.05). The results of the mediation
analysis showed that the teacher's pleasure, anger and anxiety have a significant and indirect relationship
with the quality of teaching.

Discussion and Conclusion: Data analysis showed that English language teachers' emotions are closely
related to the feeling of immunity, and in turn, it indicates the importance of teachers' emotional
experiences in their immunity status (Hiver, 2015; Hiver & Dornyei, 2017). Most importantly, the present
study identified pleasure, anger and anxiety as predictors of teacher immunity and complements the
results of recent research on teacher immunity (Li et al., 2022; Namaziandost et al., 2023; Noughabi et al.,
2022a). , 2022b; Wang et al., 2022).

The data analysis clearly showed the different effects of these separate emotions on the language teacher's
immunity. Teachers who enjoyed teaching English were more efficient, adaptable, flexible, and ready to
accept changes, which is consistent with previous research emphasizing the correlation between English
teacher enjoyment and psychological health (Zhang et al., 2023b). In comparison, feelings of anger and
anxiety were correlated with lower levels of self-efficacy, job burnout, negative attitudes towards
teaching and destructive coping strategies. These findings show alignment with positive psychology and
are consistent with previous research on the relationship between English teachers' emotions and health,
as well as educational behaviors (Li et al., 2022; Moskowitz, 2023; Mousapour & Khorram, 2015).

The findings of the present research indicate the need to pay serious attention to the intrapersonal and
interpersonal effects of language teachers' emotions in the field of English as a foreign language studies,
especially in terms of the meaningful relationship between language teachers' emotions and their
psychological and motivational state, as well as their educational behaviors in the classroom. The use of
positive psychology in this research, as confirmed by the research findings, helps to design and
implement interventions and teacher training programs, which ultimately leads to the improvement of
teachers' health and their job performance.
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