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Abstract

. . . . K d
Due to its effective role in the progress of students, portfolio assessment eywords

has received a lot of attention as one of the alternative assessment
methods. The present study, in particular, investigated the effect of
portfolio assessment on writing anxiety and writing performance of Iranian
language learners. For this purpose, 64 intermediate female language
learners in Ramsar, Mazandaran were selected via convenience sampling.
They were randomly assigned to two experimental (n= 31) and control
groups (n= 33). During one academic semester, the experimental group
received portfolio assessment and the control group was evaluated by the
traditional method. To collect data, the writing anxiety questionnaire
(Cheng, 2004) and the writing section of the TOEFL test were used in the
pre-test and post-test stages. The results of ANCOVA showed that portfolio
assessment has significantly reduced writing anxiety. In addition, the use of
this method of assessment caused an obvious improvement in the quality
of language learners' writing. Therefore, the positive effectiveness of
portfolio assessment in improving anxiety and writing performance was
confirmed. English language teachers are suggested to use this method to
reduce tension, increase the quality of learning, and provide students with
more responsibility and autonomy.
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Extended Abstract

Introduction: Among all language skills including listening, speaking, reading and writing, today,
writing skills play an important and special role in teaching and learning English (Burner, 2014). In
addition to its importance as a general skill, the performance and academic progress of language learners
also often depends on their ability to express themselves in writing because writing is the only skill that is
present in all types of important language or academic tests and the main tool for measuring the
knowledge of learners in all Contexts are considered (Ali & Kaivanpanah, 2024). However, writing is a
challenging and difficult skill for many language learners (Bader et al., 2019). The difficulty and
complexity of writing skills depends on many factors. On the one hand, writing anxiety is an influential
emotional factor that can hinder learning to write in a foreign language. Research shows that writing
anxiety is a kind of mental feeling of tension, apprehension, nervousness and worry that often comes
automatically from the nervous system and is one of the main problems of learners who try to master
writing in English. (Arifi et al., 2023; Zhang, 2019). The second most important obstacle in the progress
of language learners in writing skills is the traditional teaching and evaluation methods, which have been
criticized in various ways (Cheng, 2020; Lam, 2019). Traditional methods such as large-scale
standardized tests, common essays, and the like have not had acceptable results and usually do not match
the goals and objectives of writing evaluation. One of these innovative and new methods of portfolio
assessment is also known as portfolio or portfolio evaluation. The purpose of the present study is to
investigate the effect of using portfolio assessment on writing anxiety and the quality of writing
performance of Iranian language learners. For this purpose, two questions were asked:

1. Does portfolio assessment have a significant effect on the writing anxiety of intermediate level Iranian
female language learners?

2. Does portfolio assessment have a significant effect on the quality of writing performance of Iranian
female learners of intermediate level of English?

Method: The current research was a semi-experimental type with a quantitative approach. In order to
conduct this research, using the available sampling method, 64 middle-level female language learners of
schools in Ramsar city were selected and entered into the research process. Their age range was between
16 and 25 years with an average of 20.66 years. Among them, 14 were high school students, 41 were
university students, and 9 were university graduates with bachelor's degrees in various fields. Two
istruments, a questionnaire and a standardized test, were used to collect research data. SLWAI
questionnaire (Cheng, 2004) was used to measure the writing anxiety level of language learners. The
second tool was the writing section of the standard TOEFL test. In this test, respondents were asked to
write a short essay. Five criteria were used to score and evaluate the text, which were content,
organization, vocabulary, grammar, and mechanics. Each of these criteria had four levels: poor, average,
good and excellent.

To conduct the study, the participants were randomly divided into two experimental (n= 31) and control
(n= 34) groups. At the beginning of the work and before the implementation of portfolio assessment
intervention, TOEFL writing test and writing anxiety questionnaire were implemented as a pre-test and
basic information was collected from the subjects. Then, during an academic semester that lasted for six
weeks, the portfolio assessment method was performed in the experimental group, and no intervention
occurred in the control group, and teaching and final evaluation were performed in the same traditional
and common way. For the practical implementation of the intervention based on the portfolio assessment
model, three consecutive stages of collection, selection and reflection based on Condon and Hamp-Lyons
model (Condon & Hamp-Lyons, 1994) were performed. After the end of six weeks of the academic
semester, the writing anxiety questionnaire as well as the standard TOEFL writing test were once again
used and implemented as a post-test. To analyze the data, which was based on the comparison of the pre-
test and post-test results in order to check the effect of the file evaluation variable, analysis of covariance
was used on the SPSS 20 software platform.
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Findings: To answer the first question of the research, i.e. the effect of portfolio assessment on the
writing anxiety of language learners, the pre-test results of the groups were considered as the covariate,
and then, the covariance test was performed to compare the performance of the two experimental and
control groups. The average score of the control group was 56.20 with a standard deviation of 7.18 and
the average score of the experimental group was 51.43 with a standard deviation of 6.38. Then, the
ANCOVA was run. At first, an attempt was made to determine whether the groups have a significant
difference in terms of post-test scores or not. The results show that the effect of portfolio assessment on
the writing anxiety variable of language learners is significant [F(1,62)=9.933, p=0.03, n2=.148]. Based
on this, the results show that the difference between the two groups regarding writing anxiety is
significant and the amount of this difference in the society is around 15%. That is, 15% of the variance
related to the difference between the two groups is caused by the interaction of the dependent variable.
Therefore, the intervention has had a significant effect.

The second research question was about the effect of portfolio assessment on the writing performance of
language learners. The average score of the control group was 13.67 with a standard deviation of 1.18 and
the average score of the experimental group was 15.20 with a standard deviation of 1.21. After
confirming the assumptions, ANCOVA was used to compare the results of the two groups. The results of
the pre-test of the participants' writing performance were considered as the covariate. The results show
that the effect of portfolio assessment on the writing performance variable of language learners is
significant [F(1,62)=24.070, p<0.001, n2=.297]. Based on this, the results show that the difference
between the two groups regarding writing anxiety is significant and the amount of this difference in the
society is around 30%. That is, 30% of the variance related to the difference between the two groups is
caused by the interaction of the dependent variable. Therefore, the intervention has had a significant
effect.

Discussion and Conclusion: The purpose of this study was to investigate the effect of portfolio
assessment on the writing anxiety and performance of intermediate level Iranian English language
learners. The results showed that portfolio assessment significantly reduced the writing anxiety and after
controlling the pre-test scores, it was found that there was a significant difference in the students' writing
anxiety scores for the subjects of the two groups. Considering the average scores of the two groups, the
experimental group performed better than the control group. This observation means that the use of
portfolio assessment was able to successfully reduce writing anxiety. This finding is in line with the
results of some previous researches (Ali & Kaivanpanah, 2024; Lam, 2020; Rahimi et al., 2021; Waked et
al., 2023). In addition, the results showed that there is a significant difference in the quality scores of the
language learners' writing performance for the subjects of the two groups. Considering the average scores
of the two groups, it is obvious that the experimental group performed better than the control group.
Therefore, the textual evaluation of the set of tasks helps the language learners to increase their writing
performance significantly more than others. This result is consistent with the findings of previous studies
(Rahimi et al., 2021; Saghaieh Bolghari & Aghaalikhani, 2019; Taheri & Mashhadi Heidar, 2019;
Zohrabi & Nasirfam, 2024). Therefore, the effectiveness of portfolio assessment in improving writing
performance was confirmed. As a form of assessment, portfolios can integrate assessment and learning
during which learners can feel less anxious without worrying about losing grades. It can be said that
portfolio assessment probably reduces the writing anxiety of language learners because it provides a safe
learning environment on the basis of a low-risk context. Teachers can stimulate the active participation of
language learners by using the set of tasks and make them responsible for managing their learning
process.

Funding: The authors did not receive any funding.
Conflict of interest: The authors declares that there is no conflict of interest in this article.

Acknowledgement: The authors thanks the participants for their time and assistance.




Quarterly Journal of Innovation in

Teaching, Learning and Evaluation JITLE
Vol. 1, Issue 2, Summer 2024, pp. 43-56

www.jitle.ir

Sl ) 51 9 & 0l ¢ oy 90T (5 59T 9 aoliad

FY—0F s AP+ ¥ oLl oF olosi ¢) 0590

el 9 sxSY sl ssgles

ISSN: 3060-6683

r».b" 93 Jlio

ol Sl u‘)S‘TuL’) Glgi o Sloe oS g (505 Ol el g gloigp le,l il

bwgin el gl

2o (SBE Gugeo

mehdi.kazem.mk@gmail.com .l ( wolls oMl ST olKiisls ¢ oolls doly ¢ oumadSSl b5 09,5 )| polich IS

G )Nue Dz

saeed_safdari@iauc.ac.ir (Jytume osiwsgs) o))yl gl ¢ oMl al31 018l ¢ wglle lg ¢ undSS) 5L 09,5 Hbdkins!

@S ols
slosigyy (ol
Jdigs el
o, coas

bsgie gl (350105

Ao azsey )
:C,d?L“)é
VY e P
(s S5k

VE-Y 508 VA
Gy

VF.¥ e ¥

oS

5 plsmean ol plieel Siils Cdpiay 50 o5 (5550 (i s 4 slodis (oo )|
iRy Ll 485 158 sl 8 azgi 950 o Sla Loy aiRle Dbl sle b,
Sty 3 Shee 5 55lig Sl p slowisy ool 1l gy 4 w0y jsboas il
gt gl 2135 Gligall 5 FF slass glaie cnl 4ol a3l 5y Sl Glisel il
oielejlogyS g0 an Solal jsbay Ll ol QL wyiws [0 diged &jg0ds sl 1l
S5l b Gialel 09,8 (a0 5 Sy Jsbo 50 aiad s (&5 YY) S 5 &5 V)
691055 (6l i8S )18 L)l g Glomis 950 (T (g, 4 J5HS 09,5 g (slewig
90 10 (J36 g3l (5,55 Lise g (Cheng, 2004) ,L_sg ol da sl asliduw o 5l Waools
)l 4 ol L il lgsS Jlow b o oolisil (y5031 s 5 9051t Al 0
ogais (ol 3l oolaiwl cogMeds .canl ools ol (g lobne Ko 4y 1) (g liig Ll asl gloaig
Cde (S Sl pl gl 0 o Q‘}P]QLE} S CuaS o 6)&3"‘ Sgne el ol
ol oloelae & as &ly 9l )50 5Lty 3 Shae 5 Ollasl 39 o (Slosign (Lot
(S50l S SRali Sl S el e 05l (nl ot LU 09 oo Sleidny (eSS
sizled wal 3 1) (lseloly it 6,555 5 (s ndy st

o (ndSSl b Sl lieelly 6ylisgr 3 )Shas iS5 (555 Ollas] p (slosigy (oldsl pib (VF¥) o o6 )tio o siro 0 o blS (APA) dllio oyl s Sl
https://doi.org/10.22034/jitle.2024.476708.1011  ¥¥-05(Y) ) « b)) 5 (op5ob o oiisol ()5l Lamgio

This article is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
4.0 International (CC BY 4.0) (https://creativecommons.org/licenses/by-ncnd/4.0/).




47 | JITLE, vol. 1, no. 2, Summer 2024

doddlo
sl ez (B0l Slapllss dan o Sailar Shjsel Glaclled 5l (S ¢Sl 0L ohs (2B Ol 6512
Sl 5o c8 8 L b anisS oo ezl 50 lismtils 5 olisel syt ey Oeass LIS E 6 (>
do Gl 5o iy (Gb (Sat 5l Vb s> @ g wiS Cogl e nl 5o | 055 O)les () sleelKijgal cogas
xS0l 5 2isel 3 (pol 5 e GRE B)SS Ols woig el (g g il (GRS s et el Gl sl e
3 Oheeloly heams Sépin g 0 Shee (oogee S)lee S plprear Gl Coenl  ogdle (Burner, 2014) sl oSSl L
Loy Gb pee slagsesl glgil aon jo a5 ol )lee Lot (5155 15 o)l (S )by olo 5o sl Uy a0 el
;o (Ali & Kaivanpanah, 2024) 35, oo jledds baiw) den ;o o518 il o Lol jlnl 5 ols 0929 dass
(Crusan et al., 2016) oS SeeS  Joass sbvdio) g )15 5 S j0 0,8 Coddge a4 Ailgi co (0,0 8 Jalis a2
5 &lse (Bader et al., 2019) cuul lodo 5 55l (e Sl o ol5el0 51 sl sl G35 bl b
oS el A5 50 able Jole O iy Chhsl g S5l el aisly goaxie Jelge 4 50 S lee (Sausn
W (G5 plesl (o9 IS Slhdl &5 e e las lagiagh 09l (215 by @ 5 60k wle Wl o
Shigelols shol oMSin 51 (S 5 05800 (2L (o s 5| 5355 psboay il a5 ol SIS 5 (95 (oras oo
Dbl cimdee 4y oyidigh Sllasl (Arifi et al,, 2023; Zhang, 2019) i)l cwndSS L 40 (3,15 5 bals o s a5
O 3 o o9 s GBS les plaml yo (BB s it ules Al o8y e (2 by a4 G 45 09h e
olid olaass (Huerta et al., 2016; Sabti et al., 2019) 05,5 oo Cuddge mile 9 0ol 0> lin] ollg Cuje 0 aS Wgd o
Quvanch & Si Na, 2022; Rabadi ) s )5 Cllhsl 5l oYL Fohw jl>o cwodSl (505,500 51 (6 )l 45 2o oo
G5 olhsl 38,56 592y 5 Caline e Wb s oo plol ol pl 4o a5 Sla iegs i) ol s (& Rabadi, 2020
Heidarzadi et al., 2021; Rahmatipasand et al., 2022; Saedpanah & ) sl oo 0l Slpl Gligelly Sl jo 1,
3 oy Lale 5l canlie solaiwl o g &ylo (g ian S xiel gl ol ol jo o laae B80S Sol .(Mahmoodi, 2020
3 it Ol o il S 4 caws ides Slphsl b aS wl IS lieel )l ((Rezai et al., 2022) wigd oo gyd, Gl b
Waked et al., ) oS oo 4,50 | 5 51 555 9 (650, 5 Gl (6,5 Jlool (a5 0 ,0d0 ¢l puis S3e 05500 nals
(2023
05555 Slez 5l a8 sl (s Dbl 5 Gma s slogigy GBS Sles 50 oliseloly St 50 ehe @le (egd
Syp oobie o oad olaibisl slayge;l aile suw sleoged (Cheng, 2020; Lam, 2019) wloals x8ly o0& 9,90
ORbg oyl Sl (555 sl aolie § Slanl b Vaars g wlail Jgd LB oo3l o] plla g Jslaie gl il
el dasie Sla il ng 9 Pt 45 (S nenl el (ol Jpaze 4 v 5l G &5 Sl ploy sl S
Hammad As-) wlosged wST o] 525 00 (o @)lids bl ln sz sl (8L poil @ o, Rags onlnle
@ aS Cool lodigy ol wos g alsle sleegds (ol 5l So .(Rashidi et al., 2023; Mak & Wong, 2018, 2024
3 Glasgeme Slodigy (oled)l sl ool ouily> 55 oIS dcgexe L g (portfolio assessment) g.Jga5 g (oles),l slopl
Bgad gy > 5 IS oo Gyslaer (drart Sl SO aibe (e 0,50 SOy alalET g6l iils a5 cul QIS
i oo )8 Sl s 5 Vs (Jlej 090 Sy s ] AliSie Sladjles g o) aisl g0 b ST p 4SS s Glelae a8
eyl &5 Cosl ol S Wlo &S 1) B8 slaal b Blaw 9 0SS5 1) )l dses b 1518 K08 o
il oz Jos 50 5 o ot i) Ll S 3l ) cen 5 solazel LB 5 pne (03T 15l (slonig
Biglari et ) .5 o0 995 (5 ,lidg Slaladl 516 auS co w0l 3 w50l glp 1) slocus 8 umen glodis n ol
9 5 wass anld 150 wews s ol 4 lygelyb; L(al., 2021; Esfandiari & Meihami, 2017; Faravani & Atai, 2015
Sy aoly o 3 sloisn i) ol ol 513 olyam a1, LT pmailejl & lam s5re 5 o2l S5 o wisdm (5,550
Buas b atiS axl 4 a>¢5 L (Hashemian & Fadaei, 2013; Lam, 2018) g oo wgmine bl 50l o g 6 pu50L ,lnl



48 | Kazemimehr & Safdari

Sl Osalols @ )bg o Slee CuinS 5 IS Gladl  lodign ooty ) oslitel S gyp grin GiRsn
S ohae S 90 slaie cnl sl il e
£ (oSl G5 Lawgin whaw Slnl 520 g0l ol A8 Slkadl  slsbine ;56 (slowsgyy (2l LT
03,03 (gunelSil 5 e b Glnl i3 (lieal oy 5 )dgs 3 Shoe CuniS (5 lolina 3B sloig o)l LT Y
gy Olusl
Slowigy 2l

Saghaieh Bolghari & ) cewl 009 495 3,90 @m0 Lo ol 5l 5 51 G el 0 YAAL ans sga 51 Dbyl cpgs 05l oyl
aS oai 5ol 0,8 slals 5l slacgems |, o] (Condon & Hamp-Lyons, 1994) j;u¥-Cwes g 0sS .(Aghaalikhani, 2019
Srombn jadls 05 SO sl dcgemme ( (S Hlate 51 .0,5 (i pad cenl ous L;)s'lép ol aiSgol e s (gl p
syl (Lam, 2020) o aeS 4 (Baartman et al., 2022) 5g; o0 jledar (5,5 &)l 50 o Gl olly b3 !y
SrSer Ol 5 9w s )18 (lisel il 5 lalee JList jo plojen 1) Cdyiy 5 S0l yo Jab o5 Lt ceo b lonig
aled oo pal® 1) sl d cnl p dtig Sl 5 petn

Biglari et al., ) o ,len 5 (5,150 ciges sl .l ol o0ls Hlis goumin Olagod jo slodigy ol ol o Lo
ogais cyal a5 0Bl y0 yaizmen o ailaiidls T @gd blas 1) Sbs,l anld cBs g ledas (6500b (S0l deaps (2021
Burner, 2014) 5 p 3 Liegh ;3 Lewd 5 glacias s 2y 5 S pioleebl (Sleity (Ab Sl oL
059 (Sl Gl wyls i oledil 4 Cand cwgwmme S p Gligel il IS acgemme l solaiul a5 canls Lo
a5 30538l el S ool 1) 0550 g S Lidl b g (s lidesgs ¢ Jaliogs Dlrge 5 clod on Cus | (3K &)l
o andl el Jlgld cude ol aie 995 a5 ol IS @ Cod CoSIle uleml 9 gl (o lonign 2l
sy 2l a5 Wl 092s 55 sesl sy 5 plelae 0 Shee ()l oS lu g 4 bgye SNlane az g BB sblze ool LS
(Crusan et al., 2016; Hammad Al-Rashidi et al., 2023; Taghizadeh & Mazdayasna, 2022) a5qu

el diedan aSh (s Bolai digel asgesee Ol (gl b3l o (Zheng & Xu, 2023) 45 ¢ 55 axaS 4
a1y oligel siils I8 51 S sled SO aS sas o plis |y SV guase g Sladgs 5l plaie g 4l Lsle glacgemme )15 diges
Sl ol Glaasie 5l g ks dsl 095 o0 Jlediay gl 3 Sl b os S Canyed Sl panae Camsg ol aes o s
1y latge S oled)l 5 (o390l oS5 b Wil 1y Wisd o (s laggajl sl ssSale 4 losiy (ol )l &5
e bl 0,50, SOl solaiul a5 Wisgad Slebl (Mak & Wong, 2024) Kl 5 S by ol jo 103,138 oo Lozt o
Sl 2350 5 Wigdie (55 0)553k 55y BRSOk 5 plebes )T 50 a5 5T 00 d5zs 4 |y el aime I asgaze
as ol olas (Rezai et al., 2022) o), Se 5 olo) loaidl o)l cpl jo 0uS co law (ol anld 4 Sl Jgame 4 a>g
Steen-) Sidyso 5 maledoh el iy Cote STy (LDl gl Cnl Gl 5o Glelee 9,555k 4 S ol il
ot 50 6,500 3 lalisl aesl e olail 4 S acgeme p e b)) a5 aidl o (Utheim & Hopfenbeck, 2018
CalSST BB g 580 ol59el0by o Shes
argi B 5 ol ol it ldlas ook bl plo asle 4 olpl g0 cwadSSl b; o0l sladaswe o

Rahimi et al., 2021; Saghaieh ) wols }1,3 sl 5,90 5 0ges yLad bl 1) a0l ol 6 biies o Ko slossp oleds)]
oy g0 yhai 4 (Bolghari & Aghaalikhani, 2019; Taheri & Mashhadi Heidar, 2019; Zohrabi & Nasirfam, 2024
et 5 Oligel ol 6Hldg ol dgte sl lodisn (led)l Sl 5 Coenl 5 Slalllas cnl 5l ensl Cews 4y glaazsly
.(Esfandiari & Meihami, 2017; Rajabpour, 2021) wws o lis o> 4 |, 5] S ¢ able Lyl b sg0



49 | JITLE, vol. 1, no. 2, Summer 2024

155
o) hlasl 5l il ol ax b s,lisg slas,lee o oligelol; colaS sac oS 0iS oS & s Sladllao

5k ol Xiwgsy & (Rabadi & Rabadi, 2020; Rahmatipasand et al., 2022; Sun & Wang, 2020; Zhang, 2019) ..l
Saedpanah & ) ..\.{‘ks‘o S99 4y Sgub oo Sbou| RS il gl Jgere jeba a5 olaylid Lo 4 idel Olasl a5 WSl
Ot sibaie bLILI 6180 6l 0,8 S gauailes 4 Sy idigl 0 Coddee .(Mahmoodi, 2020 & Waked et al., 2023
a> 51 .(Cheng, 2020) s,ls (sj5alb; 4 ol 515 0555l g e g p3¥ s 4 oloiiel xils «Dlos g laosly g IS8l g laows]
Slally (bl pilis prais i sy wiilige @byl 5 JSie Jlzo aie) cal 5o Gliselils Sl sl (Jos 0
5 2 il 3l oV e siejls el cpl aS 03l 0 eas] auilejle a4 wilgn wb 50Tyl 1 tel (598 sl
Jsb 5 0liseloly el olml g Gl3 (6l oaijlo (I Sy g a5 il el (b5 gm0 5 OS5l 5l one oolita
9 k-éLlal.C le.bw 6‘)|Q “Sol...w OL!.)‘ » 03>{.€ ) u.u)liJ .(Burner, 2014) ..\49..»‘5‘0 949 (GO0 e‘s.o l) u,u..:}w ..x....l)s
5 i)l Jo nl ssleiise ) 2dgi 4 (lisel 0 5 (5 Jaled poe sl 6,500 Js iblye CIs s 55 Sl
.(Bader et al., 2019; Ali & Kaivanpanah, 2024) cel ol350100b5 plo g 5 loe colelas lawgs Ul laaiig <glad

aS el ‘50...0 kS’L’))‘ )‘ U’“")" 3,90 M lods @L.ul...w uu)li g_)‘)Ja..o‘ w‘)sl 9 ..\.Jj.' o @;b; k).A‘?.C
5 by o5 Ll (Ghafari Mejlej, 2024; Rahimi et al., 2021) 05,5 oo Cgume 5501005 G 50 0,800 o 3 ol
Glge 3,50 50 o5 alagl)l Jdo 4 oliselols st (nl »opdle s 093 (Ylaws 5 pleles it Dglid
g s 0 Slae JJo 4 L0 lawgi slipinl 050 0 SIS (izmen aiiS o SIS wles] 30 0ad o linlaaiig
ol ohlhsl jiolitl 4 aS cwl (Ew S0l ape sracacs I (SOl  Joass Cabdge S Cuo ) s a5 Sl bl
KYWON ).».sL: Co Dads 59y opl 3 g oyl 3ls ey A aS el suile O)lee S gl (Quvanch & Si Na, 2022) o5 oo

o9 5 il 3508 @ pile (Sre gl 4 ax gl i Olisel ol (B sl (Bg BT yed (gm0
5 JKie Wlgs oo p ez Jole .(Ellison & Jones, 2018) 59 oo sl cmlio ol mile BB e g diiiwd oS
O S g Slhlasl 4 e (Sl ey j0 egasu (il pensl o Slgl g BUL casge (il all geoge ol
G )0 oate SR Egdge S 390 40 dine) (il a5 5,5 aST (Zhang, 2019) S5l diwl, e 40 Sgb oo ol ST,
Chlsl Jle 5l Ko (o @l Jyax 5 yn sl 0l 5 ol 0518 5 590 b LS AU 5)ls o 4y bgyye 2
J.:‘ LS’LQJ 13" dJ‘LM».O U"‘ ] OO .la.LCLss La UMLS’ » )|fo‘ ub)‘s) UA..CU U"“"y s_:‘).‘a.‘a‘ ) as G JALC e uw)Li:
ol ol 0 ped (dihi 40 g Syl a5 Sloe 0,l,0 Sglad Lae (p Pate ol oled Aie wilay jgel0b; a5 S ls (saual
(Huerta et al., 2016; Sun & Wang, 2022) aij -0 o8, |,
L 5o ol 5 i e Jyame o sl Gl oliselol oog jLad Cod a5 s () & Ol oo Egeme 5o nlnln

Jyame Hled sl o Sld)l cdalol o g il 5La 5550 a3l FolisS Clél aS gogame Lo a4 oLl Cao 3 S
ot Pl Fgamo ( ()15 byl 5 Giomins (s Slrogeds ol (390105 2 0o Dol g SIS el 5 (il G it
u.!‘ )I u...,..;lf u.dj.'a 9 u...lalﬁ 6‘0..\.:3)) ‘stl.uw))‘ ale Lsuy LSLQO}W oy (R )Lu LY ‘JJL‘LA 9O 9 A bu‘;la..a‘ Ja.")...u U"‘
Ayl 1y Jelge
OHBIF P9

euu).'l...ub )o Ls)..f:\.v}oa u.us) )| oél.a...w‘ Lv ‘U“'ij' U"‘ r:l.?u‘ 6‘).' .\)9.3 tSJ .))&v.s) L: ‘SMHLA)TAM 89.' )‘ s).al.‘> U’““'QBJ"
S a4 axgs b ol Gubod ol 8 0)lg 5 Gl ualy 0l sloolligel Liwgie mhaw 138 oligelol; 5l e #F slows
5 SleMbl oS a8 10 adS ais See pn 5l5501005 a0 Gloyed (cwyiwd 5iS slaolSijgel ;o 550l 04l) S



50 | Kazemimehr & Safdari

b Jls YO B VP o il (s 03l 0,5 2l p w0 bolons 4y ()] g, o5 g0 ,0 |y gy SBlasl o)) 3Y ol
S e b oSl pamlg )8 a5 4 g egmtils a5 FY by 5eel s a5 VF el floe 5l 0g Jlo Yo/FF Sl
1y b oSS e S5 p0 5L 5 (S35 plaSTmd 5 09 (o) il den s (L) ingy calizee slaans; o ol )8
2 05050l &S i plom ) Ll (g By bl 2 5 9 oS50l s e (gl ol gy 00,55 4y
Aidgy 0l oale 1,8 lawgie Sois mdaw

ool e Goriew glp o solitwl @ jlastiw] fge3l SO g dslidw p SO il 90 5l e slresls 910 ,5 slp
oete Sl ol iz g0 Juld (95 dsliiusyy .l a8 o 4o (Cheng, 2004) SLWAIL aslis 5 Sligeloly oo,
OB aasgal 5l 1) $i9eloly Bl 5 (heamd Sioe iz (pw Jod l daSogejl (Sl ures SlLI s
565 455 Vg o lid Slladl 4 asS A (S5 Slilaol 4 458 Vil e S5 4 Y Slipse (i 0g0i 00 S ysleer
4 12l MolS b pidlge MalS 51 0,8 (glaz 1o iy e wlol o cannl oo B amoiul clls olas! Slus! Ls) o
yol> Guiod j0 daliiony cpl obL 0g (3,0 50 YL Qo] dlie 4 delicew ool 5o 5YL 0 pad caiols oo Frwly Loay oS
o e /00 Elis,S Gl gy 5l ool L

olisS oLl Ky b e anulyd GEamsgal 3l el ol 5o s U o bl eesl 3 i epss Ll
S¥glres 5 ¢ giwd (B5lg ailosle dgmizme 1l aid )l oS wd oo oslitul Sl iy Sliie (25l g (B0 03 sl i 9
5 B8 iy s pohe 5l o e wisg Jle g 0o dhagie wind mhe )l Gl bl )l 51 S e oy
D20 oo |y (230,05 g due gy Gl LGS, A S sie (o lasli]

GRYE) J5ss s G YY) Galejl 09,5 59 4 (Bolai g0 (S0LSES 15 a5 05y i cnl @ Gl 12! G2
Olyreds )85 Slladl adlitny 5 BB 5155 03l asloninyy (aledsyl dlsloo szl 51 iy 5 ) ST o iad s
Job @ i il o5 Leass o5 Sy sk 50 e b 6slaex lagogasl 5l adsl Sledlll 5wl |z (y903T sty
eyl g o g Slas Bl lalSlae 5 J7S 09,5 50 g ab planil Gialesl 09,8 5o Slowign (2ol g conalon]
Flgte al> o s (sloig (Ll Joo olol Al (o izl sl 2855 plol Jolato § (i 090d lod @2 2l
oS o8 8 5l .al plel (Condon & Hamp-Lyons, 1994) 3u¥-cws 5931 g 9S50 s J.QL. 5 ol (5 y5lae
el s oot e 355UsS lacie 5 aims el | (s s IS5 51 e gl 0,58 s 5 45 4 aals
5 st ) Borte Guagiihe st 05 bge (cdalojl 05,5 ;0 0alSES 18 ja st oy Job o |y (JYatl 5 ol
Ol lsome 5 (I iz olal 050 50 15 093 oo 555k 5 DLk gl ua i smpn b e amo L1965 olae 1)
9 oS g 0308 g camlie (B3l Sl eslital s anilejle 5 plned (plyie cenls Az ez plae (&Bly )3 3,5 0 )]
DA 3j90 )3 g WS 90 B0 4 | OIS B ab oo atulyS gl il lslo e 13 S ae 1) (97 5 (65t oo
cuiloaly 1y Ll 4y bgrpe sloald g adgail i Sl 5 a8 S8 b 50 093 Dgd 5 cind blE Gpizen g bk
565 1y 095 plhbien slasleitn Wl 50 £33 Gumagiiny ORSs 5 I das Sl B8 il e (izmen (g0l tals aiS
Ol530l0l5 s SIS D jpdin 35 095 plao b aiidli po QWIS ES b ol ogdle s o ST 5 g S 2l
Ol dep dcgeme old e dalol Sled e A o, U1 Al Bl cpl g Woged oo Jlesl (gam laasas o 1) Sl
dlis ol (6,100 5l Ban ol oo 00l g plas 4y Ll 10 5 (55910,5 Aligy b odign O 0 giSh Djgoa laeled
g2 gyl 50 Calisie (slo g ie dunlie b () lidsi & les dine )3 9elil; o o i oo,

e 50l S A5 Jlid 55 cpgm3] epsbmad 5 IS5 ] asliti o hea o5 i 5 0L 5

5 033l @S awlie 5 i a5 baools Jolod g i sl wiad Izl g a8 )5 18 colinl 9550 (y503]my olsie
- 00lisl SPSS 20 133l 5y 2 il jlasS el 5l g2 (slosign (oo sitia 586 (o sslaieds igaTm



51

JITLE, vol. 1, no. 2, Summer 2024

oMl slaasl

Lnog 5 or9alin @l «lisaloly o ksl (slosisyy oyl b (com (Gida% S Gy 4 Gl 512
5o Ll g8y Galesl 09,5 90 0 ,Slas anlio (sl (uily)lssS (igo3] s g b 43S S5 o0 (S iie lsieay
O Oge Sy oot (GKen 5 ol )ly (Ko (og (b 3p Jlp Slogrhe (4B pas l Glebl ol
5 sbre Sl daog S (slataSilee Jalds ()85 Clhsl piie &) bosye ghaogs Lol 28,5 )15 anli 3)50 5 S ajicie
005 yeilio 5 VIVA Jlomo Bl ol L OFIY + 05 05,5 6y cyefilin ol o 511 ) gz 5 a5 s 09,5 o ol 3l slass
g YA Jlaxe Lol b DY/FY ioles 05,5

2155 ol ghogs ol ) Jaar

Sk Jexe Slxd sl 09,5
AR VIVAY v Jys
OV/FY SIYAY ) sabes]
OYIAY VoY Al Egome

3051 o Sl S5 5l lvog 5 LT a5 00,5 aseie b ol (05 lal o .l sais &8l)) Y Jga ;0 ANCOVA gl

Gl loline l550T00L5 (3,5 Ollasl i p glodign oleds,l Sl wms oo lis @bt L3 b oails (g lobae oglis

G axgi bog)S 90 Hlee Dglas AT Wi £9050 (pl oaims LiS bl ulul ol [F(1,62)=9.933, p= 0.03, n2=.148]
el 2l (6 loline 3l ond alul alsloe di) .ol go ataly paiie blite 3G 5 256 09,5

DS Sl (gl il slasS (y305T ki Y Jgur

Type III Sum of Partial Eta
Source Squares df Mean Square  F Sig. Squared
Corrected Model ~ 599.087° 2 299.544 7.056 .002 .198
Intercept 1723.362 1 1723.362 40.593 .000 416
An 258.270 1 258.270 6.083 .017 .096
Group 421.697 1 421.697 9.933 .003 .148
Error 2419.896 60 42.454
Total 176793.000 64
Corrected Total 3018.983 63

a. R Squared =.198 (Adjusted R Squared = .170)

ol alosl 5 Gy o bl 53 90 ly9elols 65kidgs o Shee p losign (bt 3T )50 )3 Bz pgo Jlges
oo iy b piie oSy Slacad SKen 5 Lol g (SSen (o s daesls oy Jloy Jud | Slogsae (s k]
Jolis 585 Gllasl it 4 by pe o Ll i S 15 a0l 3,00 (Fen g 4l guyn S5 5 Giules] sloes S
VYIPY J5aS 09,5 0 b (puSilen ol ouls a1 Y Jgam ;o USG5 a4 09,5 o 0,81 slawd g jlire Bl ool ooy 7 slo 1 SSle
D VTV Lo Bl L VO/Y u...uLo)T 09,5 0yt (puibo g VYA jlze Oyl b
S L 8,5 os CudnS (mog bl Y Jgax

el e Gl slass 05,5
WPV VAAY v Jys
\O/Y - AR ¥ siabes]

VFIFY V14 #f Egome




52 | Kazemimehr & Safdari

G ledg 3 yKhos CudnS (5l il ylasS (3903l @l F Joua

Type III Sum of Partial Eta
Source Squares df Mean Square F Sig. Squared
Corrected Model ~ 56.140° 2 28.070 25.562 .000 473
Intercept 54.847 1 54.847 49.946 .000 467
Wp 20.874 1 20.874 19.008 .000 250
Group 26.432 1 26.432 24.070 .000 297
Error 62.593 60 1.098
Total 12618.000 64
Corrected Total 118.733 63

a. R Squared = .473 (Adjusted R Squared = .454)

Sfas el i @l b eolitl uillssS Jelow 5l ieg ) g0 @l aulie (gly «logyhe I Ll I ey
Q) F Jpaz 55 Ghosk 53 Sl & Lgsye ANCOVA gl b 43,8 5 jo (SoF it plsieas QSALSES 15 (s i
F(1,62)=24.070, p< | <l Sobae 590100l (o lidg o Shae puiie Slodign obady,l 3w oo lis gl .l oo
DS Shlasl 4 ax g b oog,S 50 ol Dolis 45 wited fedge (pl sdims olis @l (elul ol 5 [0.001, n2= 297
3ol 0,8 g0 Dglas  bgy e uilylg I Y S el o0 Yo b0 50 0 axele 0 Sglas cpl e 9 el jlolias
el a3l (6 loline 3l oud aloul alslae di) ail oo atedly aiie blie 3G

S5 a9 S
s el 05 SRl lisaloly o Shee 5 s)litgs CLlasl p (lowign oladiyl b oy aalllae cnl 5l Baa
Slped J5S 5l g ol S ]y s)ldg Slilasl lolae jsbar Gloign (oleds)l a5 Sls plas s g Lawgie
L cudls 9525 55 09,5 99 slagogeil sl gl tils (5,bigs Sladl Slped o (5 ol Sglis a5 0d polas y903] iy
3 ooliial o Cenlin ol oanli cul 55 Jae JAS 05,5 51 e Gialesl 03,5 w05 50 Slyad aSilis 5885 155 50
5 Lahies iy Slidos (S @l b 4l (pl wws falf 1) (20 Cllhdl cudlys cuddes b slowign (b))
Slyen 5 cillas (Al & Kaivanpanah, 2024; Lam, 2020; Rahimi et al., 2021; Waked et al., 2023) aib s Cg o2
b oo Lizel oo o G1 LB o518 o)liig Olasl pals )0 b )lS diges a5 0aijle &l il as o ls ol 5l colls b
by, cute Ol 3l as S’ o oLs (Bader et al., 2019; Sabti et al., 2019; Sun & Wang, 2022) S0 sle sioghy gl
BV 3z 5 0l 650k slaais; ple o byl egs b 5l Dlen S @l 0 )8 ()G S )lee jo L (slonig
ey ol (g aw @ lgin c3aizs Slodl @ 4z by )8 ksl 2alS s iy p3b e Jleisl
SgeaS Jlzrd 5,8 5e0l0l g 098 oe plonl Sasaily (Slej ojl o jo (oled)l oged (nl Sl S o9 o)L (lonig
2 AR 5 Sk 6l o s D)l 5o WShl pgd wadiei o 5 AU Sllkll 5 g, Jlad s yo 5 2y
e RS 9k g 955 5,dgy oz Egdge L il dgucme 5 0,8 4y pamie Cuo b Sy o jeeloly 0l ezs aligl (e
Sl p Jyame sbw &5 (slodign ledy)l jo a8l (Rde g oad ol 4 Cews iluonsl 5 Aol g Gex ol
aled )53k 5 welatiil 1) 055 ke byl 5 Loyl B o lo () jlems o 550l 1 el ugSine Comdg el 3 00
s U85l e s Ll 5 Lol 5 05 0 095 s (sl g 5 Slalllo S 2> 5 oblien wolas Sk 5| w5 oo 5
a3 55 ezl Lo pmapms a8l g0 G5 lgn 3 olas] 20lS e VS 51 S Vaiol i £ygn ol 53 355
ol el bl i g ol b agarlae casl ools lid L8 Glidos aSSls .awl lxal 5 g0l 5l Jolaie sl 01,55 5 0 0o
Sl odelyo B logrl @ole S Ojgods Lo i oS cwl GBa,S0h o Clasl molbl g je 0 sl 5l (SOl
IS Ol Jleizl a4y 55 lodig bty jo by iz ladd (Saedpanah & Mahmoodi, 2020; Zhang, 2019)
3 (Rahmatipasand et al., 2022) e 5 divag Soom, o) ogdle 058 oo dlaadd 5,10 Clyhasl [, Keie als LYo



53 | JITLE, vol. 1, no. 2, Summer 2024

0age 4 393 (5,50l sl (gt Cudatune B il o ;0B 1, 55010505 a5 ages 5 oolaiwl b obj,l a5 wileols L
ol ams Ll 1) e llasl ol (Sas cialgs 0 4 A 4y, |y (6o it 4y Slazel g il olac] (i s
aS Cowl ool oSG 50 (Quvanch & Si Na, 2022) U pw 5 5955 3uin j0 bl oo pols idgh zols dbe 5 4l
a3 oo RalS |y e sl Sundg (nl 45 358 o0 (oenlaiiogS 4 e Slodign 2led))

ololine Dglis 09,5 50 sladogasl sl plisel ol 6sds o Sles CaiS Slyai jo a5 ol LS @l (nl 2 opdle
el el 03,5 Joe J555 09,5 5l g Galesl 09,5 a5 el JIKST w098 99 Dl yai iSilee 28,5 S5 50 b oo S92
Ol 3l e kg BB jsbas o 1) 093 (g5l 9 )Sles B i oo SS90l 4 1)l asgerme (e (2l
Rahimi et al., 2021; Saghaieh ) s b ¢, Kot Solon g cillas pinn slo iegh sloaidl b asos () oo il
eyl e250 31 A (Bolghari & Aghaalikhani, 2019; Taheri & Mashhadi Heidar, 2019; Zohrabi & Nasirfam, 2024
Sl oS cusle Slebl lei co odel Cawd Ay Aol a9 Az gi (0 Al &l w000 (g llgl 0 ,Sles Sgugs y (Sloig
al ) ea5 Wb oled)l @Sl Cass aidn See ) Jliml Y 4 ]y Gligelly g O )les Wi e (Slosig
S5 b sl il g o g (650l Jstas 955 olisalolsy dalS asgame alslas 4y Jsb 13 5 abl 5,50k
Ol aileier S 9 00,5 bt g Sl (palls A L ) a5 935S o0 Sb S e Beiod (liogS aiallys g Slaal
CodS Gl )0 cage Sl Jule sl olpap 005y S0l el J5S 5 Copae boaS (S0l anls o Wb (65,0
Ol 3elnls 98 50 5 ) Gl 5 05Kl g D) euds (gilu et (g pSok wsliy S I L o5 4 g Cenl (655 0k
Ol pss ol 4y ;088 a5 acgesns a5 wiiS o o,lil (Baartman et al., 2022) o )Ken g (pod )l cdin) (pod ;0 000 0
ol (LB D)l Sgne «aled 59 9 6550k Sl 0 SV g Ok CedsS )3 (Al

Sliselols o b 5o 45 05d 65Tk 5 byl Gedl czrge Wlgi oo (Sledy)l 5l (LSS plsiear da)lS degaze
Slokign 2l a5 S lgioe bl atdls 6y Shhdl laal Slies (ol caws Il SLS g ailys o
Wl S ynS dne) Sy 2 1) ool GS0b e SO 1) o ee o ) liselil )iy Sllasl Ve
03,8 oo Sl Sl 05 2 (2,5 (3901 (sl ez (e 4 g Sl jpome Dgldd g i 5haS 9,50, cnl e
03373050 35T & ln dngi g 9l 5o oled 0p08 sl 4 (Sloigyy LBl p e 390l 5l eolitul &S sy e LS 4,
b asilgs oo lodae uled Jimel s pduSim; 5 650k ln 1) Laoes g 9l alls olyom 4y (e Lo ble SIST Wl
il 555 (5,50 Al e Jss |y bl 5 05655 1y 5Tl JUsb 2 o dnlS amgasma ) oolisd

iselils S8l syt Wlgi o oaiy] Slalllas ] Sl 5 loigyy slodisy) os5UsS olal 51 ST Lilsdl ol
aile LB (g2 Ol gy (nl )0 45 (6503 Jelge A ((yed )3 Nigd S peie oled)l (ngs gt (nl 4 S
5165 gl S 5 (5l 8550 Wl 5 alise (bl (gladame 5 Sglite (Sdies gobie g i e Gliselo0l
A 9y9e Wb g Ohldl izmes g (g 0 Shes 5 b))l G Al (owyp TR &S W0 352y 15 S0l (2L
WS )R ST oS,

o iy
Wloo S5 il Jlo colos w e ) Kingy

Bl Byl
slad 28l o le s allae Basg g



54 | Kazemimehr & Safdari

References

Abrar-ul-Hassan, S., Douglas, D., & Turner, J. (2021). Revisiting second language portfolio assessment
in a new age. System, 103, 102652. https://doi.org/10.1016/j.system.2021.102652

Ali, A., & Kaivanpanah, S. (2024). Writing assessment literacy in an EFL context: Insights from Iraqi
Kurdish  teachers.  Applied  Research  on  English  Language, 13(1), 55-78.
https://doi.org/10.22108/are.2024.140081.2205

Baartman, L., Baukema, H., & Prins, F. (2022). Exploring students’ feedback seeking behavior in the
context of programmatic assessment. Assessment & Evaluation in Higher Education, 48(5), 598—
612. https://doi.org/10.1080/02602938.2022.2100875

Bader, M., Burner, T., Iversen, S., Hoem, S., Verga, Z. (2019) Student perspectives on formative
assessment as part of writing portfolios. Assessment & Evaluation in Higher Education, 44(7),
1017- https://doi.org/1028. 10.1080/02602938.2018.1564811

Biglari, A., Izadpanah, S., & Namaziandost, E. (2021). The effect of portfolio assessment on Iranian EFL
learners’ autonomy and writing skills. Education Research International, 4106882.
https://doi.org/10.1155/2021/4106882

Burner, T. (2014). The potential formative benefits of portfolio assessment in second and foreign
language writing contexts: A review of the literature. Studies in Educational Evaluation, 43, 139-
149. https://doi.org/10.1016/j.stueduc.2014.03.002

Cheng, Y. S. (2004). A measure of second language writing anxiety: Scale development and preliminary
validation. Journal of second language writing, 13(1), 313-335.
https://doi.org/10.1016/js1w.2004.07.001.

Cheng, Y. Y. (2020). Academic self-efficacy and assessment. Educational Psychology, 40(4) 389-391.
https://doi.org/10.1080/01443410.2020.1755501.

Condon, W., & Hamp-Lyons, L. (1994). Maintaining a portfolio-based writing assessment: Research that
informs program development. In L. Black, D. A. Daiker, J. Sommers, & G. Stygall (Eds.), New
directions in portfolio assessment (pp. 277-285). Boynton/Cook.

Crusan, D., Plakans, L., Gebril, A. (2016). Writing assessment literacy: Surveying second language
teachers”  knowledge, beliefs and  practices.  Assessing  Writing, 28, 43-56.
https://doi.org/10.1016/j.asw.2016.03.001

Ellison, L., & Jones, D. (2018). First year law students: the impact of assessment type on attainment.
Assessment & Evaluation in Higher Education, 44(2), 283-293.
https://doi.org/10.1080/02602938.2018.1496398

Esfandiari, R., & Meihami, H. (2017). Impact of direct corrective feedback (DCF) through electronic
portfolio (EP) platform on the components of Iranian EFL learners’ writing across levels of
language proficiency. Teaching English as a Second Language Quarterly (Formerly Journal of
Teaching Language Skills), 36(2), 39-74. https://doi.org/10.22099/jt1s.2017.24570.2204

Faravani, A., & Atai, M. R. (2015). Portfolio Assessment and the enhancement of higher order thinking
through multiple intelligence and dialogic feedback. Issues in Language Teaching, 4(1), 25-1.
https://doi.org/10.22054/i1t.2015.3188

Ghafari Mejlej, M. (2024). A qualitative analysis of teachers' beliefs about student evaluation and its
relationship with academic failure: A case study of elementary teachers in Kelardasht. Innovation
in Teaching, Learning and Evaluation, 1(1), 15-28. https://doi.org/10.22034/jitle.2024.200364 (in
Persian)

Hammad Al-Rashidi, A., Vadivel, B., Ramadan Khalil, N., & Nirvana, B. (2023). The comparative
impacts of portfolio-based assessment, self-assessment, and scaffolded peer assessment on reading
comprehension, vocabulary learning, and grammatical accuracy: insights from working memory
capacity. Language Testing in Asia, 13, 24. https://doi.org/10.1186/s40468-023-00237-1

Hashemian, M., & Fadaei, B. (2013). Fostering EFL learners’ autonomy in light of portfolio assessment:
Exploring the potential impact of gender. Iranian Journal of Language Teaching Research, 1(2),
135-151.



55 | JITLE, vol. 1, no. 2, Summer 2024

Heidarzadi, M., Barjasteh, H., & Nasrollahi Mouziraji, A. (2021). Predictors of writing anxiety in
English: Testing a model based on selfregulated learning skills and epistemological beliefs. Iranian
Journal of English for Academic Purposes, 11(2), 16-37.

Huerta, M., Goodson, P., Beigi, M., & Chlup, D. (2016). Graduate students as academic writers: writing
anxiety, self-efficacy and emotional intelligence. Higher Education Research & Development,
36(4), 716-729. https://doi.org/10.1080/07294360.2016.1238881

Lam, R. (2018). Understanding assessment as learning in writing classrooms: The case of portfolio
assessment.  [franian  Journal of Language  Teaching  Research, 6(3), 19-36.
https://doi.org/10.30466/ij1tr.2018.120599

Lam, R. (2019). Writing portfolio assessment in practice: individual, institutional, and systemic issues.
Pedagogies: An International Journal, 15(3), 169-182.
https://doi.org/10.1080/1554480X.2019.1696197

Lam, R. (2020). Why reinvent the wheel? E-portfolios are for learning. ELT Journal, 74(4), 488-491.
https://doi.org/10.1093/elt/ccaa049

Mak, P., & Wong, K. M. (2018). Self-regulation through portfolio assessment in writing classrooms. ELT
Journal, 72(1), 49-61. https://doi.org/10.1093/elt/ccx012

Mak, P., & Wong, K. M. (2024). Realizing the sustainability of portfolio assessment in second-language
writing. RELC Journal, Advance Online Publication. https://doi.org/10.1177/00336882241235955

Quvanch, Z., & Si Na, K. (2022). Evaluating Afghanistan university students’ writing anxiety in English
class: An empirical research. Cogent Education, 9(1), 2040697.
https://doi.org/10.1080/2331186X.2022.2040697

Rabadi, R. 1., & Rabadi, A. D. (2020). Do medical students experience writing anxiety while learning
English as a foreign language? Psychology Research and Behavior Management, 13, 883-893.
https://doi.org/10.2147/PRBM.S276448

Rahimi, S., Ghonsooly, B., & Rezai, A. (2021). An online portfolio assessment and perception study of
Iranian high school students’ English writing performance during the COVID-19 pandemic.
Teaching English as a Second Language Quarterly (Formerly Journal of Teaching Language
Skills), 40(3), 197-231. https://doi.org/10.22099/jtls.2021.39788.2946

Rahmatipasand, S. Z., Afraz, S., & Razmjoo, S. A. (2022). Iranian EFL learners' writing problems:
developing a context-sensitive framework to practice writing. Journal of Foreign Language
Research, 12(1), 49-73. https://doi.org/10.22059/jf1r.2021.320697.822

Rajabpour, A. (2021). Students’ and teachers’ views on the portfolio component of the English
foundation programme. Applied Research on English Language, 10(3), 25-46.
https://doi.org/10.22108/are.2020.120506.1515

Rezai, A., Rahul, D. R., Asif, M., Omar, A., Reshad Jamalyar, A. (2022). Contributions of e-portfolios
assessment to developing EFL learners’ vocabulary, motivation, and attitudes, Education Research
International, 5713278. https://doi.org/10.1155/2022/5713278

Sabti, A. A., Md Rashid, S., Nimehchisalem, V., & Darmi, R. (2019). The impact of writing anxiety,
writing achievement motivation, and writing self-efficacy on writing performance: A correlational
study of Iraqi tertiary EFL learners. Sage Open, 9(4), 1-13.
https://doi.org/10.1177/2158244019894289

Saedpanah, E., & Mahmoodi, M. H. (2020). Critical thinking, writing strategy use, L2 writing anxiety and
L2 writing performance: What are the relations? Journal of English Language Teaching and
Learning, 12(25), 239-267. https://doi.org/10.22034/elt.2020.10683

Saghaieh Bolghari, M., & Aghaalikhani, H. (2019). Integrating Portfolio-assessment into the writing
process: Does it affect a significant change in Iranian EFL undergraduates’ writing achievement? A
mixed-methods study. Teaching English as a Second Language Quarterly (Formerly Journal of
Teaching Language Skills), 38(2), 171-195. https://doi.org/10.22099/jtls.2020.35142.2744

Steen-Utheim, A., & Hopfenbeck, T. N. (2018). To do or not to do with feedback. A study of
undergraduate students’ engagement and use of feedback within a portfolio assessment design.
Assessment & Evaluation in Higher Education, 44(1), 80-96.
https://doi.org/10.1080/02602938.2018.1476669



56 | Kazemimehr & Safdari

Sun, T., & Wang, C. (2020). College students’ writing self-efficacy and writing self-regulated learning
strategies in learning English as a foreign language. System, 90, 102221.
doi.org/10.1016/j.system.2020.102221.

Taghizadeh, M., Mazdayasna, G. (2022). Language assessment courses: An investigation of the course
instructors’ pedagogical and assessment practices. Education Research International, 4597876.
https://doi.org/10.1155/2022/4597876

Taheri, M., & Mashhadi Heidar, D. (2019). Portfolio assessment and EFL learners' writing ability: Does
self-regulation have a role to play? Issues in Language Teaching, &8(2), 83-107.
https://doi.org/10.22054/11t.2020.47522.437

Waked, A., El Alaoui, K., & Pilotti, M. A. E. (2023). Second-language writing anxiety and its correlates:
A challenge to sustainable education in a post-pandemic world. Cogent Education, 10(2),2280309.
https://doi.org/10.1080/2331186X.2023.2280309

Zhang, X. (2019). Exploring the relationship between college students’ writing anxiety and the
pedagogical use of online resources. International Journal of Educational Technology in Higher
Education, 16, 18. https://doi.org/10.1186/s41239-019-0149-y

Zheng, Y., & Xu, J. (2023). Unpacking the impact of teacher assessment approaches on student writing
engagement: a survey of university learners across different languages. Assessment & Evaluation
in Higher Education, 48(8), 1240—1253. https://doi.org/10.1080/02602938.2023.2219431

Zohrabi, M., & Nasirfam, F. (2024). The use of assessment for learning rather than assessment of learning
in EFL  context.  Applied  Research  on  English  Language, 13(2), 1-30.
https://doi.org/10.22108/are.2024.140274.2210



