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Abstract Keywords
The importance and sensitivity of the issue of teachers’ well-being is well teacher well-being
known. However, little is known about the impact of workplace conditions

g ] ’ : work pressure
on the well-being of English language teachers. The purpose of this study is

to investigate the effect of the conditions and resources of the work English language
environment on the well-being of English teachers. Among the statistical teachers
population of English language teachers in Mazandaran province, 354 job satisfaction

individuals were selected through snowball sampling and answered the
working conditions questionnaire (Wood & Ogbonnaya, 2018). Data were
analyzed using correlation and multiple regression analyses. The results
showed that increasing job security, autonomy and teachers’ participation
in decision-making improves their well-being. Also, the conflict between Article History
teachers’ work and life has a destructive effect on teachers’ well-being. In Received:
addition, the findings showed that appropriate family policies, supportive 5 September, 2024
leadership of principals, and teachers' participation in decision-making can

Revised:
reduce the adverse effects of work-life conflict and work pressure on
, . - . . 17 September, 2024
teachers’ well-being. The results indicate that the existence of professional Accepted:

development programs with emphasis on communication skills and more
opportunities to participate in decision-making, supportive leadership,
higher job security and lower work pressure can be practical solutions to
enhance the well-being of English teachers.
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Extended Abstract

Introduction: The general concept of well-being means all the various positive and negative evaluations
that people make of their life situation and show an emotional reaction to their experiences accordingly
(Ostermeier et al., 2023). Well-being in organizations is a pervasive and important issue. Firstly, well-
being affects not only the work quality of employees but also their personal and family conditions (Borg,
2006; Zacher& Staudinger, 2018). Second, as numerous researches show, the well-being of members of
an organization has a significant and strong link with the type of relationship they have with their
managers and leaders (Mercer, 2023; Horwitz, 1996). Third, lack of well-being can potentially have
profound negative effects on employees and the organization at the same time. For example,
employees who experience poor well-being are more prone to absenteeism or underwork and, as a
result, are less productive (Cotton & Hart, 2003; Greenier et al., 2021). These conditions by themselves
can impose a lot of financial, psychological and emotional costs on the organization and individuals
(Goodman et al., 2018).

In the field of language teaching, there are factors that can exacerbate the stress levels experienced by
language teachers. For example, intercultural demands and expectations, low language self-efficacy,
high emotional and emotional pressure, and abrasive teaching methods are among them (Gkonou&
Miller, 2017; King & Ng, 2018; Nayernia& Babayan, 2019; Sulis et al., 2021). Also, many English language
teachers work in the private sector and endure difficult conditions including unstable employment
status, lack of a supportive organization or association, and low income (Walsh, 2019; Wieczorek, 2016).
All these factors can have a double impact on their well-being (Lewchuk, 2017). For this reason, it is
necessary to identify the set of these factors and gain a more detailed insight into how they interact
with each other and their impact on teachers' well-being. Therefore, the purpose of the current
research is to investigate various factors that English language teachers face in the workplace and have
important and meaningful effects, whether positive or negative, on their well-being.

In order to systematically investigate the effect of school pressures and resources on the well-being of
English teachers and also the effect of neutralizing resources on work pressures, the following main
question is raised:To what extent do the characteristics and working conditions, including pressures and
useful resources, explain the well-being of English language teachers in Mazandaran province?

Method: The upcoming research was designed and implemented with a quantitative approach. The
statistical population of the current study was all English language teachers of the first and second
secondary education levels of Mazandaran province. Due to the limited access, the snowball sampling
method was used, which finally led to the selection of 416 people. However, considering that a total of
62 participants provided incomplete answers and were removed from the sample after data collection,
finally, the sample size was reduced to 354 people. The participants included 160 male and 194 female
teachers. 211 of them were teaching in the first secondary level and 143 in the second secondary level.
Some of them had a bachelor's degree (118 people) and the rest (236 people) had a master's degree in
English language teaching. The age of the participants was between 28 and 53 years, or the average was
38.19 years. The teaching experience of the immortals was between 5 and 30 years with an average of
18.18 years. It is worth mentioning that the objectives of information collection and research related to
this process were carefully explained in writing to all participants and they were informed and assured
that in addition to anonymity and not being required to include names, all information and answers The
information obtained from them remains confidential and will not be used anywhere else except for the
scientific purposes of this research.
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The tool used to collect data was a questionnaire adapted from the WERS2011 survey, which was used
in Wood and Ogbonnaya's research (Wood &0gbonnaya, 2018).

Findings: In general, the results of correlation tests showed high levels of job satisfaction and relatively
low levels of negative emotions. Almost all the significant relationships between the variables were in
line with the expectations based on the literature and research background. Job pressures were
positively correlated with negative emotions and negatively correlated with job satisfaction. While
inverse relationships were found for job resources except for the relationship between working hours
and negative emotions. In addition, the highest averages of teachers in the resource section belonged to
job security and the lowest to family policy. As far as pressures are concerned, the results show that
relatively high means were obtained for workload and work-life conflict. Therefore, in general, the
results show that an increase in pressure leads to an increase in negative emotions and a decrease in job
satisfaction, while the opposite of this equation is true for an increase in useful resources. These results
are consistent with hypotheses 1 to 4.

Participation in decisions was the most important predictor of job satisfaction. Job security was the
second most effective predictor, followed by autonomy. The results also show significant relationships
between workload, training, manager support, work-life conflict, long working hours and job
satisfaction. Having the support of a supportive manager is the most important predictor. The second
most important predictor of work-life conflict followed by workload. The results also showed significant
relationships between negative emotions and involvement in decisions and job security. This
observation confirms hypotheses 2 and 4. However, the findings show that there is no significant
relationship between negative emotions and professional education, use of skills, income, flexibility and
availability or use of family policies are absent. Also, the results showed that there is no significant
relationship between working hours and negative emotions.

Discussion and Conclusion: Moderate significant correlations were observed between management
support, autonomy and participation in decisions and job satisfaction, and strong significant correlations
between work-life conflict, participation in decisions and management support. Almost, except for the
weak positive relationship that was seen between working hours and job satisfaction, all correlations
were in the direction of the initial assumptions. This finding means that long working hours do not
necessarily lead to a decrease in job satisfaction. One of the possible reasons for this observation could
be the high internal motivation of teachers, which was also emphasized in the research of Mercer
(Mercer, 2023) and Maclintyre et al. (2019). No significant relationship was found between income level
and well-being measures. In this case, it may be possible to point to the strong internal motivation of
teachers, which is often related to internal job rewards. In this context, the results of this research
confirm the findings of some previous studies, which stated that for teachers, observing the success and
progress of their students is an important motivating factor (Cotton & Hart, 2003; Goodman et al., 2018;
Kidger et al., 2016).

The results show that the effects of all pressures caused by negative emotions that were included in this
research can be compensated with useful and positive resources. The results also stated that some job
resources such as job security, professional training, use of skills, income, autonomy and flexibility did
not have a strong neutralizing effect. Furthermore, no support was found for the moderating role of
resources on job satisfaction. These observations are consistent with the findings of some studies
(Bakker & Albrecht, 2018; Ebadijalal & Moradkhani, 2022; Greenier et al., 2021; Gregersen et al., 2021).
In sum, based on the results of the present study, it can be stated that some variables have a direct
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effect on predicting teachers' well-being, while other variables have secondary importance because they
help to moderate the effects of working conditions and resources on teachers' well-being.
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