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Abstract

With the rapid growth of knowledge and technology, teachers should also
keep up by participating in development programs. The conditions
governing schools can have a great impact on teachers' interest and
motivation to attend professional courses. The current study seeks to study
the potential relationships between teachers' individual characteristics and
motivation to participate in such courses. Also, the mediating role of
working conditions in the school is also investigated. The statistical
population included teachers of different levels of schools in Nour. The
data were collected using questionnaires of teacher self-efficacy, teacher
beliefs about learning, and teachers' perception of working conditions. The
data were analyzed through multilevel regression. The findings showed
that four school characteristics, including transformational leadership,
work pressure, emotional pressure, and support of colleagues, have a
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decisive and direct impact on teachers' motivation for professional
development. At the same time, factors such as performance autonomy
and received colleague support also have an indirect and moderating effect
on the relationship between teachers' personal characteristics and their
motivation for professional development. The results of the study can be
useful for school leaders and policy makers in order to adopt strategies to
increase teachers’ motivation for professional development.

Article History
Received:

23 July 2024
Revised:

26 July, 2024
Accepted:

1 Aug, 2024

Cite this article as (APA): Qasemi, F. (2024). The relationship between individual characterisitics, school conditions and teachers'
motivation for professional development: The case of schools of Nour county. Innovation in Teaching, Learning and Evaluation,
1(1),29-44. https://www.jitle.ir/article_202078.html..........ccocverenennee https://doi.org/10.22034/jitle.2024.469343.1005

This article is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
4.0 International (CC BY 4.0) (https://creativecommons.org/licenses/by-ncnd/4.0/).




30 | Qasemi

Extended Abstract

Introduction: Today's world has lost the stability and slowness of the past with the rapid progress of
science and technology and is rapidly changing. This rapid change in education is also quite evident and
forces teachers to be in sync with each other. Nowadays, in order to improve their educational quality,
school teachers are required to adapt their knowledge and skills in order to keep up with the expansion of
knowledge, new responsibilities and increasing social expectations (Appova & Arbaugh, 2017; Zhang et
al., 2022). Previous studies have shown that individual characteristics of teachers, such as teaching
experience, self-efficacy, and beliefs about learning are important for their motivation to participate in
professional development (Bardach et al., 2021; Fiitterer et al., 2024; Gan et al., 2024). al., 2018; Han et
al., 2016). Workplace conditions in schools can have significant effects on teachers' motivation for
development and growth (Zhang & Wong, 2018). Principals' leadership, as one of the important aspects
of the workplace, has a significant impact on teachers' professional growth (Duo et al., 2017; Eyal &
Roth, 2011). The relationship between teachers' characteristics and their motivation to learn may be
different in different schools, in connection with different workplace conditions. However, the literature
review shows that there is no empirical research to address these direct and indirect effects on teachers'
motivation to learn. This research aims to fill this gap by examining the relationship between the working
environment conditions in the school and teachers' motivation to learn, and the moderating effects of
factors in the working environment on the relationship between teachers' characteristics and their
motivation to learn.

Method: In this study, 123 teachers from 12 government and non-government schools at different levels
of education in Nour city of Mazandaran province were selected via random cluster method from among
the statistical population of teachers in this county. The researcher gave the questionnaire to the teachers
directly and in person. They completed the questionnaire individually in the school office, which took
about 25 minutes. The teachers were asked to sign their informed consent regarding cooperation in this
research at the bottom of the questionnaire. Teachers' motivation to participate in professional education
was evaluated using the teachers' motivation questionnaire (Lam et al., 2010). The teaching experience of
teachers refers to the number of years of teaching in the classroom. In this research, the teaching
experience is divided into five categories based on the classification (Zhang et al., 2022). Teachers' self-
efficacy was evaluated using the Teachers' Sense of Efficacy Scale (Tschannen-Moran & Hoy, 2001). To
obtain teachers' beliefs about students' learning as well as their own learning, the content of the teachers'
beliefs about learning questionnaire (Bolhuis & Voeten, 2004) was adapted, which included four
subscales and 17 items. In this study, the questionnaire of Jansen in de Wal et al. (2020) was used to
evaluate teachers' perception of workplace conditions. Multilevel regression analysis with factors at
different levels as predictors of teachers' autonomous motivation was performed with a step-by-step
approach using Mplus 8.

Findings: As far as the direct effects of work environment and conditions are concerned, a significant
association was found between the four predicting elements and teachers’ tendency for professional
learning. Support and emotional pressure had a negative association with teachers' motivation, which
means that teachers' greater support from their peers alongside higher emotional pressure on teachers
ultimately leave less inclination for professional learning activities. Work pressure and managers' support
are positively related to teacher motivation, which means that the higher the work pressure and managers'
support, the more motivation teachers will have to take part in professional development programs. For
experienced teachers, there is a negative relationship between support from school peers and teacher
motivation. For beginning teachers, support from peers at school usually does not make a significant
change in their motivation for professional learning. The connection between teachers' self-efficacy in
classroom and their motivation is different in schools with low and high scores for performance
independence. Low-performing teachers in schools with high levels of performance independence,
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compared to low levels of task independence are more inclined for professional development. For high-
efficacy teachers, school-level performance independence is generally unrelated to their desire for
development and learning.

Discussion and Conclusion: It seems that transformational leadership of principals is related to
individual motivation of teachers. Previous studies have shown that principals have a great influence on
teachers' teaching. The findings of the current research expand the dimensions of this knowledge and
show that administrators have a strong impact not only on teachers' teaching but also on their motivation
to participate in professional learning activities. In addition, the results show that different types of
pressures have different effects on teachers' motivation to learn. Job strain is positively and emotional
strain negatively related to teachers' autonomous motivation to learn. For teachers, facing these challenges
may be considered as an opportunity to learn and improve performance and show capacities. There is
evidence that emotional burnout of teachers may reduce their motivation to learn, because such pressure
may divert their attention from professional learning and strengthening their work capabilities, and thus
they use their strength and talent in Use an unhelpful way. The results also show that peer support has a
negative relationship with teachers' autonomous motivation to learn. This result contradicts the findings
of previous researches that claim that support from colleagues has a positive effect on teachers'
motivation to learn. The results show that experienced teachers' autonomous motivation is negatively
affected by peer support, while for novice teachers, peer support in schools does not make a difference to
their autonomous motivation towards professional learning. A possible explanation for the negative
relationship between peer support and experienced teachers' motivation may be that when experienced
teachers think they can learn from their colleagues, they are less motivated to engage in additional
professional learning activities. Compared to high-efficacy teachers, low-performing teachers are more
motivated when they remain in schools with high levels of performance autonomy. This means that for
low-efficacy teachers, a high level of performance autonomy is crucial to improve their autonomous
motivation to engage in learning activities.
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