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Abstract
Teachers' belief about evaluation, especially in situations leading to failure, Keywords
has not been considered enough. However, evaluation, like teaching and elemen.tary teachers
learning, has a great impact on teachers' views and methods. In this study, ?v.fluatuon
allure

the concept of evaluation was investigated by analyzing interviews with 16
primary school teachers of Kelardasht, Mazandaran regarding the failure of test
students in assessment and evaluation processes. The findings show that
teachers held four main beliefs: 1) Evaluation is an opportunity to provide
feedback and reflect on performance. 2) Evaluation should show students'
learning. 3) Evaluation should measure the attempts of students. 4) The
evaluation process is incapable to show the achievement or failure of
students. The findings provide a clear picture of the teachers' subjective

belief of the students' evaluation. The importance of these results lies in
the fact that these beliefs constitute a basic component of evaluation
knowledge. It is obvious that any kind of development and progress in the
educational evaluation system and its governing models must be planned
and designed in order to improve the evaluation knowledge of teachers.
Finally, the practical application of the findings of this study in the
professional education of teachers has been discussed.
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Extended Abstract

Introduction: Little attention has been paid to exploring teachers' beliefs about the concept of
assessment. However, the available evidence suggests the importance of teachers' understanding and
beliefs about assessment, as these concepts are directly related to teachers' approaches to assessment, as
well as to student learning and achievement. Researches have even shown that the initial training of
novice teachers, if it can affect their perceptions and beliefs in the field of measurement and evaluation,
will potentially increase the quality of their performance and, in addition, in the formation of identity.
Their professionalism is very important. Also, one of the most important changes that teachers have to go
through is the transformation in their understanding, beliefs and attitude towards the use of academic
evaluation. Among the existing researches, teachers have often associated evaluation and lack of success
together. They have defined failure to mean poor performance and failure in evaluation. This finding
arouses more curiosity that what concepts and perceptions of evaluation can be seen in teachers'
narratives regarding students' failure. According to the existing literature, the current research focuses on
teachers' beliefs and perceptions about evaluation and seeks to achieve a clearer understanding of it. It
should be noted that several expressions and definitions have been used to describe the cognitive and
emotional beliefs of people in general, and teachers in particular. Drawing on previous similar studies, in
the upcoming research, in order to understand the teachers' attitude, they were asked to focus on the
failure in the evaluation process and express their personal experiences. Thus, the purpose of this study is
to draw a clearer picture of their attitudes and beliefs about the concept of evaluation by relying on
teachers' narratives about students' failure and failure.

Method: The current study was of a qualitative type and was carried out using the method of qualitative
content analysis. For this purpose, 10 individuals were selected from among the primary school teachers
of Kelardasht city in the academic year 2023-2024 through snowball sampling. At the beginning of the
research process, in order to reach theoretical saturation, more teachers were invited in the same way until
finally, the number of participants reached 16, and at this stage saturation was achieved and data
collection was terminated. The participating teachers were invited to attend individual and oral interview
sessions. Therefore, before that, the general goals of this research and the purpose of conducting the
interview and data collection were explained to them in writing, and at the end, it was clarified that all the
information and opinions provided during the interview were considered private and confidential and that
it would not be used anywhere else except for research purposes. Also, the teachers were assured that
their names and personal details will not be recorded or disclosed in any way and anywhere. After the
teachers accepted to participate in the interview, they were asked to appear at a suitable and quiet place at
the appointed time. After greeting and preliminary conversation about general issues that made the
interviewees feel relaxed and comfortable. With their permission obtained, the audio recording device
was turned on and the main questions were asked. The interviews were semi-structured. In this way, the
five main questions were asked and then, the interviewee was free to advance the interview process as
much as they desired to and talk about the issues raised in the way they wanted. In the meantime, other
related questions were raised which helped to clarify the concepts. Each interview lasted between 30 and
45 minutes. At the end of the interview, the participants were thanked and a small gift was given to them
as a token of appreciation for allocating their time.

Findings: Thematic content analysis based on grounded theory model was used to analyze the data. First,
the transcripts of all interviews were carefully transcribed. Then, the prepared text was read several times
to get a detailed understanding of the space and its concepts. Then, using MAXQDA software, content
analysis was done based on three stages of open, axial and selective coding. Analysis of the qualitative
data of the interviews led to the emergence of 38 open codes, 10 axial codes, and 4 selective codes. The
chosen codes were feedback and reflection, display of knowledge and skills, the importance of students'
efforts, and the inability of assessment to measure success or failure.
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Discussion and Conclusion: It was observed that the concept of evaluation is related to feedback and
reflection. Teachers stated that assessment failures indicate areas that need improvement and therefore
assessment should promote both teaching and learning and should be used by teachers and students alike.
The results showed that from the teachers' point of view, the teacher plays an important role in the
student's failure. In the failure of students, the teacher has an important responsibility because he must
learn from it to improve his teaching and evaluation methods. In relation to this concept, formative
evaluation can be considered as a vital part of teaching and learning. Students also have an important role
in failure, and teachers were of the opinion that students should also think about the reasons for their
failure and learn from it. In general, it was said that evaluation is related to improving the situation and
can help students and teachers. It was believed that assessment should be a continuous process rather than
a one-time event, and should take into account the various activities that students do in school. In
addition, it was said that the goals of education go beyond learning the contents of the courses. The
teachers believed that the grades cannot measure the moral and social goals of learning and failure in the
exam should not be the only evaluation indicator.

Another interesting and relevant finding is that teachers' narratives contained references to student
responsiveness. For example, the main attitude of teachers' narratives was that students should also be
responsible for their own learning. They also have to fulfill their direct responsibility. This belief does not
mean that students are accountable for their grades or the results of assessment and measurement, but it
means being responsible in order to participate in the process of analyzing feedback and reflecting on
their own performance. That is, students should think about the process as well as teachers, examine it
and discover and fix the causes of failure with a critical eye.

In total, the four identified concepts show that teachers consider evaluation to be relevant in improving
the existing conditions and think that evaluation helps the learning of students and teachers; They believe
that the teacher should take responsibility for the students' failure; They emphasize the importance of
formative evaluation and providing continuous feedback to students; They believe that assessment
methods should be designed to take into account the previous context, starting points and efforts made by
students; They believe that students should be responsible for their own learning and be able to think
critically about the evaluation process and results.
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